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STUDY REGARDING THE PRINCIPLES AND LEGISLATION OF 
ADULT EDUCATION SYSTEM IN EUROPEAN UNION 
 
The reason for elaborating this document was due to the fact that all the partners 
involved in this project should equally and transparently understands the principles of 
the European Union, which will be translated in the stepping-stones of our future 
strategy.  
 
The Directorate-General for Education and Culture describes education as “a primary 
concern of government in all European countries, but the structure of education 
systems differ considerably, both within and between countries.”  
 
Having in mind one of remarks “Different countries, and different sectors within 
countries, do not have a common terminology to describe skills, occupational titles 
and job qualifications”, we have stated in our project the need to develop a “Strategy 
for adult education in rural areas”. The proposed project was targeted for the rural 
areas having in mind the fact that the continuous education of adults is almost 
nonexistent in those areas. Even if the level of economic and social development in 
the rural areas of the countries partner in the project is different, at certain level there 
are problems and some of these are common to all countries (access to education, 
access to culture, integration of immigrants, disadvantaged categories, ethnic 
religious or sexual minorities etc.) 
 
The educational system at European level encourages both the common and the 
particular, national aspects, in order to achieve a “coherent European policies in 
areas (such as education) where a common policy is not feasible” (Lisbon European 
Council, 23-24 March 2000). The new strategic objective for the next decade in 
respect of the European Union is: “Becoming the most competitive and dynamic 
knowledge-based economy in the world capable of sustainable economic growth with 
more and better jobs and greater social cohesion”. 
 
The European dimension is given by a close partnership, at many levels.  
 
The first level is a local one, needed in order to obtain a realistic needs’ assessment 
in order to have the first step for the strategy. The local partnership will include 
specialists in the field of strategy, continuous education for adults, representatives of 
the local public administrations, schools, cultural institutions, economic media, 
representatives of the cults, institutions involved in adult education, as well as those 
of the target groups.  It is important that representatives of the target groups aimed at 
from the rural areas should participate in an active way to the needs’ identification, 
thus making them very concrete and real. In this way the target groups become 
actors and subjects of the project. The elaboration of a strategy based on a 
partnership is an experience proved to be most efficient.  
 
The next level of partnership is the one achieved among the partners involved in the 
project, in order to create the SAERA team. The project’s partnership intends to 
actively involve all team members; the roles are shared to 
facilitate the accomplishment of tasks and feelings of group togetherness. 
Feedback is asked by members and freely given as a way of evaluating the team's 
performance and clarifying both feelings and interests of the team 
members. When feedback is given it is done with a desire to help the other 
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person. Team decision-making involves a process that encourages active 
participation by all members. Leadership is distributed and shared among team 
members and individuals willingly contribute their resources as needed. 
Problem solving, discussing team issues, and critiquing team effectiveness 
are encouraged by all team members. Conflict is not suppressed. Team members 
are allowed to express negative feelings and confrontation within the team, which is 
managed and dealt with by team members. Dealing with and managing conflict is 
seen as a way to improve team performance. Team member resources, talents, 
skills, knowledge, and experiences are fully identified, recognized, and used 
whenever appropriate. 
 
The partnerships established inside the project are accordingly to the Lisbon 
European Council’s future objectives: “to undertake a general reflection on the 
concrete future objectives of education systems, focusing on common concerns and 
priorities while respecting national diversity”. 
 
The Bologna declaration acknowledges the important role of NGOs in higher 
education: “together with non-governmental European organizations with 
competencies in higher education”, therefore we consider that the involvement of 
several organizations in the project’s expresses and uses the different experiences, 
approaches and preoccupations in the field of adult education. 
 
The project is a part of the SOCRATES program, which covers all areas of education 
at all ages and levels of ability. The program was launched in 1995 together with the 
Leonardo da Vinci and Youth program. From The Socrates program, the Grundtvig 
(adult education and other educational pathways) is the one funding our initiative. 
The Grundtvig action “is aimed at enhancing the European dimension of lifelong 
learning1. It supports a wide range of activities designed to promote innovation and 
the improved availability, accessibility and quality of educational provision for adults, 
by means of European co-operation.” 
 
The SOCRATES program was adopted by Decision 819/95/EC of the European 
Parliament and of the Council (14th March 1995) which introduced for the first time 
the implementation of an overall program in the area of education.  Article 1 of the 
Decision states: “This program is intended to contribute to the development of quality 
education and training and the creation of an open European area for cooperation in 
education.” 
 
Over and above this general objective, the program has set out nine specific 
objectives: 
(1) To develop the European dimension in education at all levels so as to strengthen 
the spirit of European citizenship, drawing on the cultural heritage of each 
Member State; 
(2) To promote a quantitative and qualitative improvement of the knowledge of the 
languages of EU, and in particular those which are least widely used and least 
taught, leading to greater understanding and solidarity between the peoples of 
EU, and to promote the intercultural dimension of education; 
                                                 
1 Following the adoption by the Commission on 21st November 2001 of the Communication on 
“Making a European Area of Lifelong Learning a Reality” the “lifelong learning has become 
the guiding principle for the development of education and training policy”. 
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(3) To promote wide-ranging and intensive cooperation between institutions in the 
Member States at all levels of education, enhancing their intellectual and 
teaching potential; 
(4) To encourage the mobility of teachers, so as to promote a European dimension 
in studies and to contribute to the qualitative improvement of their skills; 
(5) To encourage the mobility for students, enabling them to complete part of their 
studies in another Member State, so as to contribute to the consolidation of the 
European dimension in education; 
(6) To encourage contact among pupils in the EU and to promote the European 
dimension in their education; 
(7) To encourage the academic recognition of diplomas, periods of study and other 
qualifications, with the aim of facilitating the development of an open European 
are for cooperation in education; 
(8) To encourage open and distance education in the context of the activities of this 
program; 
(9) To foster exchanges of information and experience so that the diversity and 
specificity of the educational system in the Member States become a source of 
enrichment and of mutual stimulation. 
 
The general aim of the Community policy on education is: “to contribute to the 
development of quality education by encouraging cooperation between Member 
States and, if necessary, by supporting and supplementing their action, while fully 
respecting the responsibility of the Member States for the content of teaching and the 
organization of education systems and their cultural and linguistic diversity.” 2 
 
The Commission will encourage “open cooperation between national and European 
decision makers, in order to guarantee the success of the implementation of the 
ambitious conclusions of the special European Council meeting in Lisbon in March 
2000.”3 
 
The SOCRATES program is created in order to provide the stimulation for opening 
up to Europe of national policies on a complementary – and not an alternative – basis 
to the Member States.  The aim is “to build up a Europe of knowledge based on more 
active policies with regard to lifelong learning gives the program the opportunity to 
stand as a powerful tool for implementing European and national policies on area of 
education.”4  
 
At the beginning of implementing the SOCRATES program, 15 Member States and 3 
European countries (Iceland, Liechtenstein and Norway) were involved, followed 
since 1997 and 1998 by a number of states which have applied to join the EU 
(Cyprus, Romania, Hungary, Poland, the Czech Republic and Slovakia). In 1999 
                                                 
2 From articles 149 and 150 in the Treaty of Amsterdam, 1st May 1999 and Article 126 in the 
Treaty of Maastricht 
3 “Europe’s education and training systems need to adapt both to the demands of the 
knowledge society and to the need for an improved level and quality of employment. They will 
have to offer learning and training opportunities tailored to target groups at different stages of 
their lives: young people, unemployed adults and those in employment who are at risk of 
seeing their skills overtaken by rapid change. The new approach should have three main 
components: the development of local learning centers, the promotion of new basic skills, in 
particular in the information technologies, and increased transparency of qualifications”. – 
Article 2.5 from Education and training for living and working in the knowledge society, 
Presidency conclusions – Lisbon European Council, 23 and 24 March 2000 
4 From the Final report from the Commission on the implementation of the Socrates 
programme 1995 - 1999 
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several countries signed the agreement with the Commission: Bulgaria, Slovenia and 
three Baltic States.  
 
Having a budget, which represents less than 1% of the total Community budget, the 
SOCRATES program has set as priority target group the actors “whose action can 
generate a multiplier effect”. 5 
 
From the Final report from the Commission on the implementation of the 
Socrates programme 1995 – 1999 we can summarize some results6: 
? European dimension in studies in order to consolidate European 
citizenship – “SOCRATES has played a pioneering role when it comes to 
integrating the education players from the point of view of European citizenship” 
(concerning mainly the countries of CEE) 
? Improvement of the knowledge of languages and the intercultural 
dimension – “Several transnational cooperation projects funded by the adult 
education action also set out to develop the intercultural dimension of education, 
in particular, through teaching modules of integration pathways for people in 
danger of being excluded as a result of their ethnic identity and for disadvantaged 
female groups” 
? Promotion of mobility and exchanges (students, teachers, pupils) – “mobility 
should evidently have been envisaged not as an end itself but as a means 
primarily intended to develop European citizenship”. “The impact of mobility is, 
moreover, very much dependant on problems concerning the recognition of 
diplomas and periods of study spend elsewhere.” 
? Cooperation between schools at all levels of teaching – “One of the main 
SOCRATES innovations is to have for the first time offered the whole of 
compulsory education the opportunity to take part in European cooperation 
actions which were hitherto restricted to higher education and the language field” 
? Encouraging the recognition of qualifications, periods of studies and other 
qualifications – “Accordingly the SOCRATES program contains two special 
arrangements: the ECTS (European credit transfer system) under Erasmus 
action 1 and the NARIC network (action III.3.4)”. “In the area of adult education, 
the recognition of achievements has not so far yielded the anticipated results. 
The question of validating professional achievement and experience must be 
given the place it deserves in the new phase of the program under the Grundtvig 
action for which the target is lifelong learning”. 
? Encouraging open and distance learning – focus on the “eEurope action plan, 
which is designed to make Europe the most competitive economy in the world 
and permit the emergence of a knowledge-based society.” 
? Promoting exchanges of information and experience – The Decision adopting 
the SOCRATES program had initially two priority themes: “the role of education 
for young people leaving the education system without enough qualifications” and 
“the evaluation of quality in the school system”, which were completed by 
“ongoing education” in 1997. 
? Development of good quality education and training – “The promotion within 
the program of exchange of information and experience on the priority themes 
selected in agreement with the education committee has moreover undoubtedly 
made it possible to steer European cooperation to areas which can make a direct 
                                                 
5 From the Final report from the Commission on the implementation of the Socrates 
programme 1995 - 1999 
6 Accordingly to the nine objectives listed in Article 3 of the SOCRATES Decision – mentioned 
above 
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contribution to improving the quality of the national education systems, despite 
the small portion of the program budget allocated to this area” 
 
The report concerning the implementation of the SOCRATES program in its initial 
stage was continued by other report, which analyzed the 7education systems. From 
the report from the Commission – The concrete future objectives of education 
systems we can point out the main concerns expressed by Member States: 
(1) QUALITY – a need to increase the quality of their (Member States) education and 
training systems. This need refers to “the quality of the learning process both for 
young people and for adults; to the quality of the teaching process, with the 
implications for initial and in-service teacher training and of support to teachers 
and trainers dealing with disadvantaged groups or with adults; and to the quality 
of the instruments and teaching materials available to help people learn” 
(2) ACCESS – develop access to learning at all stages of life, and in many cases 
mention a specific strategy regarding the development of lifelong learning.8 “They 
also stress the role which the education systems must play in developing social 
cohesion, and in attracting people with difficulties or from minorities into learning 
so that they can be enabled to play their full part in society.” 
(3) CONTENT – reconsider the basic skills with which the young people should leave 
initial school or training 
(4) OPENESS – the need for schools, training centers and universities to be open to 
the worlds: to increase their links with the local environment, to ensure an 
openness of spirit towards foreign countries, Europe and wider world 
(5) EFFECTIVNESS - the education systems should make more use of quality 
assurance and evaluation systems in assessing their quality and becoming more 
effective in what they deliver; to ensure the best use of resources available; to 
direct investment in human and financial terms where it will be most useful. 
 
The proposed concrete future objectives in the area of education are the following: 
? Raising the standard of learning in Europe by improving Training for Teachers 
and Trainers, and by increasing literacy and numeracy 
? Making access to learning easier and more widespread at all times of life by 
providing access to lifelong learning, by making learning more attractive, by 
creating internal coherence within education systems and by having education 
and social cohesion 
? Updating the definition of basic skills for the knowledge society by information 
and communication technologies for everyone (there are three challenges: 
equipping schools, training teachers and by creating networks and resources), by 
having professional skills and personal competencies, and specific skills 
? Opening education and training to the local environment, to Europe and the world 
by having foreign language teaching, by increasing mobility and exchanges, by 
strengthening links with business, by developing the spirit of enterprise for 
Europe to become “the most competitive and dynamic knowledge-base economy 
in the world capable of sustainable economic growth with more and better jobs 
and greater social cohesion” (Lisbon) 
? Making the best use of resources by quality assurance systems and by matching 
resources to needs 
? Developing a new partnership with schools  
 
                                                 
7 A society whose processes and practices are based on the production, distribution, and use 
of knowledge 
8 The SAERA project falls under the second main concern of the Commission in the field of 
education.  
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In order to make the learning society a true reality, at Lisbon was suggested, “All 
actors in the educational process have to be ready to learn”. The mutual learning 
between the Member states is “a valuable way of increasing the quality of service 
delivered to citizen”. This defines the method for implementing the “open 
coordination” process.  
 
From the analysis of national contributions describing Member Sates’ follow-up to the 
Lisbon and Feira Summits we summarize the following recommendations, which 
prove to be valuable for the SAERA project in the actual context of the educational 
system (we underline the key words for our project’s objectives): 
? Schools and training centers, all linked to the Internet, should be developed into 
multipurpose local learning centers accessible to all, using the most appropriate 
methods to address a wide range of target groups; learning partnerships should 
be established between schools, training centers, firms and research facilities for 
their mutual benefit 
? A European framework should define the new basic skills to provide through 
lifelong learning: IT skills, foreign languages, technological culture, 
entrepreneurship and social skills. 9 
 
The lifelong learning is the main concept for the Grundtvig action, part of the 
SOCRATES program. On the 21st November 2001, the Commission adopted a 
Communication on Making a European Area of Lifelong learning a Reality. At Feira 
one of the main identified objective was “to identify coherent strategies and practical 
measures with a view to fostering lifelong learning for all”.  
 
The Commission motto for lifelong learning is one Chinese proverb: “When 
planning for a year, plant corn. When planning for a decade, plant trees. When 
planning for life, train and educate people.” (Guanzi, 645BC) 
 
In order to train and educate people to meet the challenges of the knowledge-based 
society, the Communication has set the following issues as important for the future 
European area of lifelong learning: 
? Lifelong learning is broadly defined as the learning taking place in a broad range 
of setting, across the whole life span, and with a variety of aims 
? Building up coherent and comprehensive strategies in the lifelong learning area 
? Develop concrete proposals that will include a “comprehensive new approach to 
valuing learning, which will allow citizens to move freely between learning 
settings, jobs and countries, making the most of their knowledge and 
competencies”10 
? The implementation of European area of lifelong learning will be done through 
adapted structures, processes, programs and instruments.  
 
In the final document established by the Commission in November 2001 regarding 
the Making a European area of lifelong learning a Reality the lifelong learning 
concept has a broad definition as “the whole spectrum of formal11, non-formal12 and 
                                                 
9 Present as well in the Education and training for living and working in the knowledge society, 
Presidency conclusions – Lisbon European Council, 23 and 24 March 2000 
10 From the official site of the Directorate of Education and Culture, 
http://europa.eu.int/comm/education/life/index.html  
11 Learning typically provided by an education or training institution, structured (in terms of 
learning objectives, learning time or learning support) and leading to certification. Formal 
learning is intentional from the learner’s perspective.  
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informal13 learning”14. This definition is detailed in “all learning activity undertaken 
throughout life, with the aim of improving knowledge, skills and competencies within 
a personal, civic, social and/or employment-related perspective”. In addition, the 
objectives of learning are “active citizenship15, personal fulfillment and social 
inclusion, as well as employment-related aspects”. “The principles which underpin 
lifelong learning and guide its effective implementation emphasize the centrality of 
the learner, the importance of equal opportunities and the quality and relevance of 
learning opportunities.” 
 
At the Feira European Council in the European Employment Strategy agreed, “to 
develop and implement coherent and comprehensive strategies for lifelong learning”. 
“The clear message is that traditional systems must be transformed to become more 
open and flexible, so that learners can have individual learning pathways, suitable to 
their needs and interests, and thus genuinely take advantage of equal opportunities 
throughout their lives”. 
 
The key words for the strategy are “partnership approach”, “needs of the learner”, 
“adequate resourcing”, “facilitate access”, “culture of learning”, and “striving for 
excellence”. 
 
The coherent and comprehensive lifelong learning strategies should include the 
sharing of roles and responsibilities.  
“The following description is indicative only: actors’ roles and responsibilities vary 
accordingly to different national and other practices, systems and contexts. Lifelong 
learning partnerships at all levels should consider and develop such roles and 
responsibilities in the light of circumstances. 
Public authorities are responsible for providing the necessary resources for, and 
ensuring access for all citizens to compulsory education and training and post-
compulsory basic skills provision, as well as ensuring the pre-school and adult 
learning opportunities are available. In addition, they must take the lead in developing 
and implementing lifelong learning strategies at all levels. This includes ensuring the 
right of citizens to have access to opportunities for acquiring and updating knowledge 
and competencies throughout life (as set out in the preamble to the Amsterdam 
Treaty), with the assistance of guiding services. Public authorities are also 
responsible for active labor market measures for unemployed and promoting learning 
for all, both in- and outside the labor market. Employers have the main responsibility 
to provide for developing the competencies of their workforce and are increasingly 
taking on wider corporate social responsibilities, for example when they open up 
training opportunities and resources for wider public. Trade unions increasingly 
deliver learning to their members, and participate in activities to promote and 
facilitate learning amongst members and non-members alike. Together, the social 
partners conduct social dialogue at all levels, and negotiate and implement 
agreements in respect of education and training in the workplace. Learning providers 
of all kinds have a responsibility for the quality and relevance of their learning 
                                                                                                                                            
12 Learning that is not provided by any education or training institutions and typically does not 
lead to certification. It is, however, structured (in terms of learning objectives, learning time or 
learning support). Non-formal learning is intentional from the learner’s perspective. 
13 Learning resulting from daily life activities related to work, family or leisure, It is not 
structured (in terms of learning objectives, learning time or learning support) and typically 
does not lead to certification. Informal learning may be intentional but in most case it is non-
intentional (or “incidental”/random) 
14 From the Executive Summary of the European area of lifelong learning a Reality 
15 The cultural, economic, political/democratic and/or social participation of citizens in society 
as a whole and their community 
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provision, as well as it coherence within the overall learning offer. Community and 
voluntary groups have unique opportunities to deliver targeted learning, to promote 
learning amongst (potential) learners and to articulate their needs and interests. All 
actors share a responsibility to work together on lifelong learning (…) and to support 
individuals in taking responsibility for their own learning.” 
 
All activities of the project are based on the use of information and communication 
technologies and have as guiding lines the lifelong learning principles.16 
 
WITH THE NEW TECHNOLOGY PLAYING A VITAL ROLE IN THE IMPLEMENTATION OF THE 
LIFELONG LEARNING ISSUES, WE ARE TRYING TO SPEED UP THE PROCESS OF MOVING 
TOWARDS A EUROPE AS A KNOWLEDGE-BASED SOCIETY. EEUROPE IS “A ROADMAP TO 
MODERNISE OUR ECONOMY. AT THE SAME TIME, THROUGH ITS ELEARNING COMPONENT, 
IT OFFERS EVERYONE, BUT PARTICULARLY YOUNG PEOPLE, THE SKILLS AND TOOLS THEY 
NEED TO SUCCEED IN THE NEW KNOWLEDGE BASED ECONOMY” (ROMANO PRODI, 
PRESIDENT OF THE EUROPEAN COMMISSION) 
 
The SAERA project aims to develop a strategy for adult education in the rural areas 
through the means of TeleCenters and by establishing partnerships at local and 
European level.  
 
THEREFORE WE HAVE INTRODUCED THE CONCEPT OF TELECENTER INSIDE THE PROJECT 
IN ORDER TO IMPLEMENT THE DEVELOPED STRATEGY. 
 
THE TELECENTER (TELECOTAGE) IS THE PLACE IN THE COMMUNITY THE 
CONTINUOUS EDUCATION POLICIES FOR ADULTS WILL BE IMPLEMENTED THROUGH 
COUNSELLING, INFORMATION, AND GUIDING TOWARDS DIFFERENT FORMS OF EDUCATION, 
ORGANIZATION AND IMPLEMENTATION OF CERTAIN EDUCATION MODULES. THE 
TELECENTERS ARE EQUIPPED WITH COMPUTERS, PRINTERS, PHOTOCOPY MACHINES, 
TELEPHONES AND CONNECTED TO THE INTERNET FACILITATING ACCESS TO INFORMATION 
DISTANCE LEARNING. THE ADULTS IN RURAL AREAS WILL BE EDUCATED IN THE SPIRIT OF 
USING THESE MODERN METHODS OF COMMUNICATION AND INFORMATION AS AN 
INFORMATION SOURCE AND POSSIBILITY OF EDUCATION. 
“The broader long-term aim outlined by the Commission in its Communication on 
Making a European Area of Lifelong Learning a Reality is to enable people to meet 
the challenges of the knowledge-based society by promoting the development of 
their knowledge skills and competencies at all stages of their lives. Citizens should 
be empowered to use their knowledge and experience, and pursue learning or 
employment opportunities, anywhere in the EU, on the basis of what they can do and 
not where they acquired their abilities and qualifications. The European programs 
Leonardo da Vinci and Socrates/Grundtvig have been key in supporting lifelong 
learning and the development of transnational vocational education and training. The 
identification, assessment and recognition of ‘non-formal learning’ should also be 
enhanced in order to enable citizens to build on their knowledge and competencies 
gained outside the formal education and training system.” 
Another key element for our project is rural, which is defined by Webster as “Of or 
pertaining to the country, as distinguished from a city or town” and by The advanced 
                                                 
16 Lifelong learning: All learning undertaken throughout life, with the aim of improving 
knowledge, skills and competences within a personal, civic, social and/or employment-related 
perspective.  
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learner’s dictionary of current English, Oxford as “In, of, characteristic of, suitable for 
the country (opp. of urban)”. 
 
The rural areas are considered a priority region for Europe and in the Council 
regulation no 1257/1999 on support for rural development we found the following 
statement: “Whereas, given the diversity of the community’s rural areas, rural 
development policy should follow the principle of subsidiary; whereas it should 
therefore, be as decentralized as possible and emphasis must be on participation 
and a ‘bottom up’ approach”.17  The developments should “be encouraged and 
supported by reorganization and simplification of the existing rural development 
instruments.”  In the countries which have developed the concept of TeleCenter, it 
has prove to be a useful tool for durable development, therefore we will use it in order 
to implement our strategies and by reorganize it as a multipurpose local learning 
center.  
One of the recommendations regarding training is “support for vocational training (…) 
improvement of the occupational skills and competencies”, having in mind the fact 
that the investment in human resources provides a sustainable rural development. 
 
In the Communication from the Commission to the Council on the Compendium 
providing policy guidelines in specific areas or sectors of co-operation to be approved 
by the Community within the ACP-EC Council of Ministers the chapter regarding 
Agricultural and Rural Development presents some perspectives on the topic. 
 
“Rural development is an overarching concept which encompasses most sectors of 
political, economic and social activity. The social and economic development of rural 
areas is at the heart of sustainable development and poverty eradication. Co-
operation will, therefore, aim at improving rural well being as a contribution to 
sustained poverty reduction. It shall promote sector policies and strategies to achieve 
economic growth and equitable social development based on sustainable natural 
resource management. 
 
In order to stimulate the rural economy and to link it to the national development 
efforts, co-operation shall focus on the development of multisectorial rural 
strategies18 aimed at establishing a strategic framework for decentralized planning 
and resources allocation and management. Such strategies shall bring together the 
social, economic and environmental dimension of rural development. To increase 
their relevance and impact, they shall be designed and implemented in a 
participatory way.19 
 
To ensure meaningful participation of civil society20 in the strategic process and 
enhance the role of women, attention in the design and implementation of strategies 
shall be paid to ensure that adequate measures are included to promote inter alia: 
a) The organization, empowerment and capacity building of producers and local 
communities in order for them to become active partners in the planning and 
implementation processes; 
                                                 
17 Article 14 
18 The Strategy for Adult education in rural areas could be included in the education sector at 
European level. 
19 The partnership instrument used in the project. 
20 A ‘third sector’ of society alongside the state and the market, which embraces the 
institutions, groups, and associations (either structured or informal), and which may act as 
mediator between the public authorities and citizens.  
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b) The full participation of women and the recognition of the active role they play as 
full partners in the rural production and economic development processes; 
c) The availability and equal access to social and economic services (inlcuding 
extension) in rural areas, for both men and women; 
d) The development of capacity in local and central administration including training 
of staff 
e) The sustainable participatory management of common natural resources; and 
f) The decentralization of planning and implementation of sectorial budgets and the 
enhancement of local capacity to improve the effectiveness and transparency of 
financial and human resource management” 
 
The rural development process is linked with the education and training process. A 
well-educated and skilled workforce contributes directly to improve the local 
development and to increase the living standards of the population. “Properly 
designed, targeted and executed education and training projects and programs can 
also be effective in removing impediments in the way of people living useful and 
productive lives in their own community.”21 
 
“In order to meet immediate and foreseeable education and training needs, c-
operation shall (…): 
a) Set up and expand training and educational establishments, particularly those of 
a regional nature; 
b) Restructure their educational establishments and systems, update curricula, 
methods and technologies employed and reform their basic educational 
institutions and systems, in particular by providing overall primary education 
coverage and adjusting imported systems as well as incorporating them into 
development strategies; 
c) Encourage educational and training operations proper, notably literacy programs 
and programs of non-traditional forms of training, for functional and vocational 
purposes as well as components of program that enhance the potential and 
status of illiterate people; 
d) (…) Promote and support the participation and integration of women into 
education and training and give less advantaged sectors of the population in rural 
areas access to education and training 
e) Stimulate training of instructors, educational planners and specialists in 
educational technology, including the provision of relevant educational materials; 
and 
f) Initiate associations, twining, exchanges and transfers of teachers, students and 
information and technology between universities and institutions (…)” 
 
 
 
 
 
 
 
 
 
                                                 
21 From the Social and Human development chapter in the Communication from the 
Commission to the Council on the Compendium providing policy guidelines in specific areas 
or sectors of co-operation to be approved by the Community within the ACP-EC Council of 
Ministers 
